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ABSTBACT 

T^is £our-part report discusses the planning o£ 
■odules through the use o£ a natrix and contains two case studies as 
illustration. Part 1, "Applying the Hatrix to an Existing Course 
Outline," shows how to analyze a course outline, adapt it to a 
■atrix, and plan appropriate nodules. Part 2, "Matrix Analysis," 
exanines the natrix in order tc discover its potential use £or course 
developnent. Part 3, "Paragraph Fornat: Fundanentals of Horsing: 
fOverYiew)" presents an exanple of well^developed course material 
that can be used as the starting point for a natrix. Part 4, "Hatrix 
Fornat: Fundanentals of Vursing: (OTerview)" shows how naterial that 
previously appeared in paragraph fornat can be translated with 
■iniaun effort and tine into natrix fornat. (Author/JS| 



NATIOMU. mSTITUTt Oft 

THIS OOCUMCNT MAS KEN ftCMO 
0UC60 EXACTtV AS HCCeTvCO «o2l 

ATING IT WNTSOf ViewoioS NioSs 
STATED 00 NOT NECESSAII^V REM^ 

EOUCATIOM miTlON OK POLlCV 



TITLE 

PLANNING MODULES THROUGH MATRIX ANALYSIS 



AUTHOR 

Howard P. Alvir, Ph.D. 



DATE 

April 30, 1975 

For a FREE copy, send 
a stamped (18c) 

self-addressed (&^:<11) envelope 

marked SPECIAL FOURTH CLASS RATE: BOOKS 



TABLE OF C(MTENTS 

/ 

Pages 

PLANNING MODULES THROUGH MATRIX ANALYSIS 1 

APPLYING THE MATRIX TO AN EXISTING COURSE OUTLINE— 2 

OBJECTIVES 3 

APPLYING THE MATRIX TO AN EXISTINC COURSE OUTLINE 4 

THE EMPTY MATRIX — -5 

ANALYZING AN EXISTING COURSE OTTLINE 6 

THE MEASUPXMENT OF THE VITAL SIGNS 7 

THE MATRIX X-RAY OF AN EXISTING COURSE OUTLINE 9 

AN ANALYSIS OF THE PRECEDING MATRIX X-RAY 10 

THE MEASUREMENT OF THE VITAL SIGNS —11 

IBING THIS MATRIX X-RAY TO IMPROVE YOUR OBJECTIVES 

AND THE LEARNING OF YOUR STUDENTS 13 

THINGS TO DO AS A RESULT OF THE MATRIX X-RAY — 14 

MATRIX ANALYSIS - 17 

Tim MATRIX - 18 

PARAGRAPH FOm\T ; FUNDAMENTALS OF NURSING (OVERVIEW) 20 

MATRIX FORMAT: FUNDAMENTALS OF NURSING (OVERVIW) 21 

3 



2003 



PLANNING MODULES THROUGH MATRIX ANALYSIS 

The present document contains two case studies of how to plan a 
modula with the help of a matrix. 

A matrix is a planning tool that pinpoints objectives, evaluations, 
and resources in the three domains of knowledge, performance, and 
attitudes. 

As a diagram, a matrix presents a one-page overview of any proposed 
module. 

This document shows how to take either existing course outlines or 
existing materials and organize them into a format that is appropriate 
for a module. 

In this approach, a module is composed of four components: OBJECTIVES, 
PRETESTS, LrARNING ENVIRONMENTS, and POSTTESTS. 

The matrix provides complete sections on objectives, evaluations, 
and resources. 

After the matrix analysis into objectives, evaluations, and resources, 
the instructor is ready to sequence and devide the material into appropriate 
module format. In the module, the evaluation section of the matrix is 
subdivided into pretest and posttest components. 

After the planning of a module has been completed, there rest many 
obvious practical difficulties such as the ability to provide for continuous 
editing, addition, deletion, updating, changes, and technical improvements. 

This particular document is limited to the planning necessary to 
organize existing materials. Other documents . are available to go into 
some of the technical implementation problems of setting up a complete 
system of modules. 
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FILE NUMBER: 2003 
APPLYING THE MATRIX TO AN EXISHNG COURSE OUTLINE 



The format of this document is very simple. 
^TEPJL 

A nursing instructor at the level of CEGEP developed a unit of 
material on the measurement of the vital signs. 
STEP 2 

This unit of material was summarized in two pages. 
STEP 3 

This unit of material was subjected to a matrix x-ray. 
STEP 4 

The original two pages submitted by the teacher were submitted to 
a codificacion process in order to determine the strengths and weaknesses 
of the material at hand. 
STEP 5 

A number of suggestions were made to the teacher as to improve 
course development by use of the matrix. 

Teachers who are thoroughly familar with the matrix will be able to 
start translating their curren' course outline into the matrix format 
as a result of reading this publication. 

Once a course outline is in matrix format, it is a very simple 
task to develop a module based upon this new perspective. 

Teachers who feel the need for more help in this process are 
encouraged to attend one week module development seminars in which this 
process Is explained slowly, step-by-step, and in an analytical fashion. 



For more details about these workshops, consult with Mr, McDonald, the 
DSP of the CEGEP of Hull. 

For examples of the modules that have developed as a result of these 
seminars, write directly to FILMS, 



OBJECTIVES 

KO: You look at a general idea of how the matrix can be applied to a 
mxlule written by you. 

PO: You try out some of these suggestions therein recommended. 

AO: You decide whether or not the matrix can be applied successfully 
to better your modules. 



Z003 



APPLYING THE MATRIX TO AN EXISTING COURSE OUTLINE 



The following page entitled, THE EMPTY MATRIX, can be understood and applied 
in many different ways. The objective of this short presentation is to 
show you how the empty matrix can be applied to x-ray and improve your 
existing course outline. 

For many people, the empty matrix can be summed up in nine knowledge 
objectives. These nine knowledge objectives are on the memory recognition 
level. They state: 



KO 


stands 


for 


knowledge objective 


KE 


stands 


for 


knowledge evaluation 


KR 


stands 


for 


knowledge resource 


PO 


stands 


for 


performance objective 


PE 


stands 


for 


performance evaluation 


PR 


stands 


for 


performance resource 


AO 


stands 


for 


attitude objective 


AE 


stands 


for 


attitude evaluation 


AR 


stands 


for 


attitude resource 



This type of memory and comprehension objective is correct. The 
following pages are intended to show you how to go on to other performance 
objectives that can be attained with the help of the empty matrix. 
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THE EMPTY MATRIX 



KO 



PO 



AO 



KE 



PE 



AE 



KR 



PR 



AR 
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ANALYZING AN EXISTING COURSE OUTLINE 



Look at the following two pages. They give a typical module in the 
field of health education. The title of this module is MEASUREMENT OF 
THE VITAL SIGNS. From the way this module is presented (e.g.. major 
concepts and subconcepts) , it is obvious that the teacher is fully aware 
of the knowledge objectives of the module. Let's go even farther. 

1. Read through these pages 

2. Underline all verbs 

3. Ask yourself whether these verbs refer to knowledge, pet f ormance . 
or attitude. 

4. Mark all the verbs that refer to knowledge with a K. 

5. Mark all the verbs that refer to performance with a p. 

6. Mark all the verbs that refer to attitude with an A. 

7. Look carefully at sections C and F. Aik yourself if 

some of the items described as behavioral objectives could 
not more properly be described as evaluation items. 

8. Look at section E on instructional alternatives. Ask yourself 
whether or not these alternatives are clearly linker! with 
specific behavioral objectives. 

All the above eight steps are getting you ready for a matrix x-ray 
of this module on MEASUREMENT OF THE VITAL SIGNS. 
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' A - Major Concept: The Measurement of The Vital Signo 
B - Sub-Concepts: 

1. Heat dlf5tribtttion In the body 

2. The circulatory eyct-LTi and pulse 

3. Exchange of oxyg^ and carbon dioxide 
C - Behavioral Objectives: 

1. Describe the proccas of heat production, distribution and control in the bod: • 

2. List two x/ays to encourage the Iocs of heat from the body. 

3. Describe what happcins within the circulatory systcra to cause a pulae. 
4* Differentiete between internal and external respiration* 

5. Given a patient's chart, locate and write the recorded temperature, p so, 
and respiration. 

6. 'differentiate befcxrean the following terns which are uc?ed to describe bcdy 
teffiperatare: hyperpyrexia, p>Tre:rfa, febrile, afebrile, continuous, intertaitlcct, 
reailttent, relapsiuij, criols, lyais, hypoihcnaia. 

7. Danionstrnte obtaiaiinc a p-tlont^^ oral, c-riLllary, and rectal tcrrpcraturc 
usiaji ;.'ucs CiS>proprii:,';e therr:onc:i:<ur r.nd record the readme vlthxn a plus or 
i\iciu3 0.2 degree of the instructors readinc. 

8. Given cnatcudcal drcifing of a person, locate five cites where pulse evaltuticn 
can be wcjic. 

9. Differciatiate betKi^een the fcllcwing terms v.'hich are used to daccribe the 
pulse i arrythinla, tachycardia, bradycardia, dicrotic, bounding, thready, 
Ir.i^erceptibla, aplcaj.-radiai and pulse defeclt. 

10. rt>inonstratG counting a pulsa and recording a rate within 2 pointa of the rate 

obtained by the inc/.ructor. 

11. Mf fcr'-:':ia?:f! be?:rccin the folU.rin-^ r.omj t-Mch ar^s u-.od to dar.cri'D?. rcf;i>ira>to-»$ 
ou:;-:2tU o-t:iiorn-a, cyc:n:::5:a, v^ii^u, Ca^yna-Sirokoii , sLcjvtor, shallcu, deep*/ 
tachyp:-c3 , br.^dypu^a. 

12. Der'.onstr.-^te couatiris respirations and record a rnte vrithin two points of the 
rate obtained by UUa iii^-tructor. 

13. Describe the relationship between the teiripernturo, pulse and respiration. 

14. List nornil te:r:paratur.?3 , pulsu rr.tes and respiratory ratra for the follcwltis 
ages: Inf&nfcs, tw-year old, ten-^/aar old, twcnty-y^ar old, flfty-^ear old, 
and /3sv\MLy-year old. 
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D - Pre-test 

E - Instructional Alteruatlves (Ways of Learning) 
X. Audlo^visual aldefl - atudonta* choice 

a. s-lldea 

b. film loops 

c. filins trips 

d • tranopar cndes 
e* "hand-outs" 

2. Prcgrommed texts - students choice 

a. Sr/ansburn "Iteaaurer.ent of the Vital Sisns" 

b. Mclnnce "The Vital Signs" 

3. Textbook Readings - students' choice 

a. Rublno. ^*Vivsk6^x::&\zrC\o of l^Iuraiup/' pj;s. 98-102 

b. Gr. eg and Reeo* "Scientific Principles in Tlurslng" pgs. 194-231 

c. Fuorct av.d Wolff. 'Vundatjiantals of Iluroin^?" pga* 

d. Koziar and Dui;aa. "Saolc Patient Care" p;^s, 86-10/t. 

A. Independent college laboratory practice^ 

Lccfcure-attendr.nce optional 
6* Suiporvlsed college Laboratory practice • 
7. Supervised clinicrJ. lGborr:fco?y practida: cilnlnum 2 hours. 
8* Resource person (instructor) to help ctudeat as needed. 
S. Self-test 
F. Heasurer.ent for asseasmen:. of achievement • 

1. Objective vrltten teot. 

2. Skill ii::iasureJ in tc?."KS of critical rcqulrcjif*nts« 

u. Collts'it lt:boj:r.to»r7 V-*i'^'orc.:i3CC 
b. Ciini.cr/JL iabosrr.tcrj' poricrwincc 
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THE MATRIX X-RAY OF AN EXISTING COURSE OUTLINE 



KO 1 


PO 




AO 


KO-I 








KO-2 








KO-3 

■■■ 








KE 1 


PE 




AE 


KE-la 


PE- 


l-2-3a 




b 




b 




c 








K£-*2a 


PE- 


la 




D 


PE-2a 




c 


PE-3a 




d 








KE-3a 








KE-I-2-3a 








b 








KR 1 


PR 




AR 1 


KR-? 


PR-? 


AR-?? 
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AN ANALYSIS OF THE PRECEDING MATRIX X-RAY 

The following two pages reproduce the course outline filled in with 
such symbols as KO-1, KO-2, KO-3, and KE-la. 

These symbols are an attempt to help you x-ray your existing course 
outline. 

THE MATRIX X-RAY OF AN EXISTING OUTLINE provides a clear-cut summary 
of what has been analyzed for your existing course. 

Look at th:'. following two pages of the course analysis. 

1. Make sure you understand what each symbol stands for 

2. Make sure you understand the meaning of such things 
as KR-? 

3. KR-? doesn't mean that you have made no provision for 
a knowledge resource. It simply points out that the 
exact page or paragraph you have in mind to be used as 
a knowledge resource is not specifically linked to a 
particular knowledge objective. In other words, you 
have applied the shotgun approach to resources. 

4. KE-? doesn't imply that you have not worked out a 
number of test questions, it merely shows you that each 

• test question you have indicated is not specifically 

referred to a precise objective. 

With these ideas in mind, go on to THE MATRIX X-RAY OF AN EXISTING COURSE 
OUTLINE. This will sl*ow you whether your course is completely balanced or 
lopsided. 
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A - Mnjcr Concept: 'fhe Meaaurement of Tlie Vital Signs 
3 - Sub-Concepts: 

KO-' !• Heat dlsS:ri!>5ii:ion in the body l 
i^^^22. The circulatory oysteia and puloe 
l<0^3 3. Exchange of 0:^8^ and carbon dioxide 
C - Behavioral Objectives: 

K£-'ct !• Describe the process of h3at production, diatribution and control in the bodj • 
KLlir2. L3?(: tvo vays to encourage the loso of haat froiP the body. 
KE^-2<^^* ^hat happens within the circulatory syatem to cavae a piil.ce* 

rif7erg:nt:ir>c^ri between int amr*! and extr:a'noI respiration. 

fE •1-2-35* Given a paiient'c charts locate and VTrita "he recorded temperature, pulse, 
and rnspiretlon. " — — 

^£-/c 6. ^)5fi;orc->t\^t:o botA^eon the follc-^ing terms which are used to describe body 

te'jiparc^:ui-e: hjperpyrcxi.i, pyresis> febrile, afebrile, ccntinncus, iutenalttettt 
rciaittent, relir.psing, criaia, lysis, hypothenaia. 

P£'/^ ^- ^■'^•-'^-•'^'--^ obt.-drjins a patient orail, axf.lir.v7, and rcctnl tc-TJcrature 
uii-v--^ \.u.'^ :":;yrcc»riatc iiiarrometer r^nd rocord the readirjj •within a p.lv^ or 
u.ciuc 0.2 de^rca of the instructor!' reading. 

JC£ 2c8. Glv-en rn anf:t:cy;ical drawing of a peraon, locate five eitea T.here puls3 evalm tlon 
c;^?n bu cid:^* — — 

2* B-^ ^l: ir:vi^lr^tC; bet^^ecn the follovinr; tcirms vhich avc used to dc^scriba tuic 
puij£:: a':.v;ihL-J.a, ;:achyc:ArJJ.a, braa/cardia, dicrotic, bourixJinp., thriiady, 
ijiocrcc:ptib.le, apical-rsdial and puloe defecit. 

fL-2dL3-0. lin ^I-^tr^t c? counting a pulsa and rGcordinf; a rate T^'ithln 2 points of the rate 
cb': lined cy r.ha ir.c^:naci;or» 

/^fl J%'^-i* )^.?r:-tr-i; ::-^r^:-^ Ij-^t^rGcn th'^ fcllovinp; terra vhich sc£i Ui5cd to d'isr.i*lba xcr^]>iTnr.i<m<} 
f^r.;^'- . . 0 -.ca^ (lyarnoaj aui>.:?a, Ciic>ne-St:c!:c;* ^ aicz^tor, iihaXlo^% dee p', 
t:ac!t>Y^.ie^, br;:dypnea* 

f / j^ 4l57. • ^v/^u^ r.cyiitlpg rocpi/raiif and r<^ccrd a rate '-d/chin two polnt-a of the 

13. I?0£icrjbQ the relaCrionship bet^reen the temperature, pulse end i-ecpiration. 

{.^..^ ,i«rl4. U£j: rontnl tcnparaturo-a, pulse rates and rer/piratory ratcu for the following 
a;3«u; ^-affwto, ^;7o-ye3r oJd- tcu-yanr old, tr/cnty-y^.ir olJ, fifty-year old, • 
and 3C*^;ort:y -^-lar old. 
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D - Pre-test CKE ! PE? f?) 
E - Instructional Alternatives (Wcys of Learning) 

\. Audio-visual aides - etudento* choice ChR-TT) 

f*a« slides 
b. film loops 
c. fiiins trips 
d • trensparencies 
''hand--outs" 

2# Prograirsned texts - students choice 

KR-T > »• Sxiri-nsburp: "Naacureit:ent of the Vital Signs" ) ^ co^9S 
ff<-J Cb. llclnnes "n^o Vital Signs" ' 7 o/Vcd 

3. Textbook Readings - students' choice 

Sr Rublno. "iv^.^^raf^taio of Nursing" pgs. 98-102 

b. Gr. Bg and R^:co. "Scieatiric Principles in I^ursing" pgs, 19A-231 (K^-?>^ 
c* Fuvirst and Tvolff. "rundamentais of Nursing" pgs. 69-87. C^^-?^ 
d. Kosicr and BuGas. "Basic Patient Care" pgs. 86-104. (AR-f) 

f>R*'f 4. Indeptiirident college laboratory practice. 

5. I^ecture-atuendance optional 

ffZ't 6. Superv'lsed college laboratory practice, 

fit? : ; P^-'*' 7. Supervised clirAc^^l labcr^itc'/jr practice: minimum 2 hours. 

.\y \ . Resource poracn (instructor) to help student as needed. 

9. Self-^reat ( A^-?) 

y. Koa8urc:::ont for a^sesanient of achievement. 

1. Objecti-^e vrittca test. f^^ ?) 

2. Skill C2acv?red in fccrmi; of cr:/u3cnl rr;r,u:?rrr:Tr.^>t Sa ( Af^T) 

a. Coll::^;ci Icbora^orj- porioxcnnce P*^- 
b« Clix.iceil Injjoratory parrorii.:nce f 
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USING THIS MATRIX X-RAY TO IMPROVE YOUR OBJECTIVES 
AND THE LEARNING OP YOUR STUDENTS 

When you get right down to It, this use of the matrix x-ray may have 
some bookkeeping utility for you. It certainly does not suggest that you 
basically alter your course or what you are doing. 

Prom the viewpoint of your students, this matrix x-ray pulls things 
together. It allows you to see if you have balanced knowledge objectives, 
performance objectives, and attitude objectives. It allows your students 
to x-ray the exams they are given to find out whether they are being over- 
evaluatei on the knowledge domain rather than being evaluated for their 
achievement and success in the attitude and performance domains. 



THINGS TO DO 
AS A RESULT OF THE MATRIX X-RAY 

In order to fully understand the following list of things to do, it 
is presumed that you the reader have gone through document P02, entitled, 
HOW TO INDIVIDUALIZE YOUR CLASSROOM INSTRUCTION BY USING PERFORMANCE 
OBJECTIVES. This list of suggested activities is nothing more than a 
collection of recommendations. It is for you the professional teacher 
to decide whether or not they are worth adopting* 

1* It is obvious that the strongest part of your matrix is 
the KE or knowledge evaluation segment. It it the goal 
of this analysis to make every part of your matrix equally 
as strong. There are many ways to go about doing this. 

2. You could take each test item you have in the knowledge 
evaluation section and develop a corresponding PE or 
performance evaluation test item. 

3. After this, it would be a simple matter to come up with 
a self -correctional AE or attitude evaluation component 
which each student would use to keep track of her progress* 

. Either before or af ter all of thi s, is done , _it .would be 

valuable to go through the KE section and decide whether 
or not the existing statements of KOrl, and KO-3 are 

the main outcomes* 
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5. If KO-1, KO-2, and KO-3 do not need revision, it would be a 
simple matter to go on and develop PO-1, PO-2, and PO-3 
correlated with these three knowledge objectives. 

6. As the next step it would be quite logical to develop to 
AO-1, AO-2, and AO-3 correlated with both the three knowledge 
objectives and the three performance objectives. 

7. On the other hand, if you feel that KO-1 must be broken 
down into KO-1.1, KO-1. 2, and KO-1. 3 and so forth, it 
would be a good idea to consider making KO-1 and all its 
subdivisions a separate mini -module. 

8. The development of this separate mini-module should be 
conceived on the level of objectives rather than test 
items. After you have looked at everything you want 
the student to do in the PC domain, it would be good to 
go back to the KO domain and finally to the AO domain. 
This will keep your course from getting top heavy in 
knowledge ^ 

9. Once you have developed the objectives and test items in 
this way, you will find yourself using resources both more 
specifically and more powerfully. Thus, instead of telling 

a student to buy a specific book, you may be finding yourself 
telling a student to go to a specific page in a specific 
book for a specific objective. This is more economical 
in terms of time and money. It makes more sense in 
concentrating the education you give your students. 



A lot of people worry about how they tie their modules 
together to form higher level skills. The above analysis 
has not concentrated on chaining lower level skills into 
higher level skills. This is still possible but this 
will go into other considerations that change the emphasis 
from the matrix x-ray of an existing course outline to 
THE CHAINING OF LEVELS WITHIN THE INDIVIDUAL COMPONENTS 
BF A MATRIX. 



MATRIX ANALYSIS 



This document is Intended to help the reader do three things: 

A. Analyze the xoatrlx for possible use In course development, 

Orc^.anize existing material in such a way as to make 
in»provements via the matrix. 

€• Balance existing course programs through an application 
of matrix analysis. 

The section entitled, THE MATRIX is intended to help the reader 
analyze the matrix in order to discover potential uses for course 
development. 

The section entitled, PARAGRAPH FORMAT: FUNDAMENTALS OF NURSING: 
(OVERVIEW) is intended to present a typical example of well developed 
course material that can be used as the starting point for a matrix. 

The section entitled, MATRIX FORMAT: FUNDAMENTALS OF NURSING: 
(OVERVIEW) is intended to show how material that previously appeared 
in paragraph format can be translated with minimum effort and time into 
matrix format. 

Readers who are interested in this process and desire further 
information may contact: 

Howard P. Alvir 
Room 468 EBA 

New York State Education Department 
Albany, N.Y. 12224 

For those interested in immediate information, a telephone call may 
be made to Area Code 518: 474-6386. 
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THE MATRIX 

The matrix. is a one page tool that enables educators to analyze, 
organize, and balance existing courses and learning opportunities. 

ANALYZE refers to pinpointing existing components, parts, and 
ingredients, 

ORGANIZE refers to arranging systematically the product of the 
above analysis • 

BALANCE refers to identifying any high priority components that 
need either improvement or implementation. 

One of the fastest ways to analyze, organize, and balance is to 
ask the follov/ing thrsa questions: 

THE 0 QUESTION (OBJECTIVE QUESTION): 

What is the most important priority or objective for this activity? 
THE E QUESTION (EVALUATION QUESTION) : 

What evaluation instruments or yardsticks are available to measure 
success of this high priority objective? 

THE R QUESTION (RESOURCE QUESTION): 

What are the various alternatives that are available to achieve 
the high priority objective? 

Each of the above three questions can be answered either in the 
K-domain, P-domain, or A-domain, 



The K-domain refers to knowledge, data, information, principles 
concepts, generalizations, and other cognitive materials. 

The P-domain refers to performance, things, training, techniques 
basic skills, procedures, and other psychomotor components. 

The A-domain refers to attitude, people, motivation, human 
relations, values, appreciations, and other affective ingrediencs. 



PARAGRAPH FORMAT: Fundamentals of Nursing 
(OVERVIEW) 



OVERVIEW OF COURSE 

Through lecture-discussion, demonstration, and individually designed 
and supervised clinical laboratory practice, the student is guided in the 
development of those knowledges and habits of evaluation, judgement, and 
technical skill desirable for future professional ability. The student 
is guided in the analysis of basic nursing needs, and problem solving. 

Considerable attention is given to the integration and application 
of knowledge and thought derived from the biologic and physical sciences. 

STATEMENT OF PURPOSE 

To help the student master the principles of tb ) physical and 
biological sciences, and to apply these principles to basic nursing care. 

OBJECTIVES 

1. To promote the student's understanding of professionalism. 

2. To know the evolution and trends of professional nursing. 

3. To develop an understanding of wellness. 

A. To develop an understanding of social, cultural, psychological, 
economic, and educational factors upon behavior. 

5. To recognize each person as an individual with his own unique 
problems and needs. 

6. To acquire knowledges into those factors that contribute to 
states of wellness. 
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MATRIX FORM/.T: Fundamentals of Nursing 
(OVERVIEW) 
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Master scientific 
principles in order to 
problem solve 

• observe 

• communicate 

• work on a health team 

• maintain health 




Provide basic nursing care 

• casefinding 

• health counseling 

• health teaching 

• bedside care 



Develop habits of: 

• assessment 

• judgment and planning 

• care 

• evaluation 

Recognize each person as an 
unique individual 






Pinpoint those factors that 
contribute to wellness 

Succeed on: 

• comprehensive exams 

• unit exams 

• written and oral 
projects 

• demonstrations 

• conference evaluations 



Respond to individual needs 
and probler^s in: 

• supervised clinical 
laboratory 

• realistic simulations 



Specify and react to 
factors influencing 
behavior: 

• social 

• cultural 

• psychological 

• economic 

• educational 






Participate in: 

• lecture-discussion 

• demonstration 

• conference 

• visual aids 

• student-presented 
reports 

• classroom 



Function in: 

• supervised clinical 
laboratory practice 

• realistic simulations 



Analyze evolution and trendj 
of professional nursing 
with: 



• peers 

• guest speakers 

• staff 
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